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Superdiversity in the city of Ghent

* More than 250.000 inhabitants
* More than 160 nationalities

* 20.4% of the youngsters are leaving
education without any qualification

* New approaches are a must



Presenter
Presentation Notes
Our city, boasting 250.000 inhabitants, is characterized by a large and expanding diversity. Ghent hosts over 160 nationalities. Our citizens are often speaking a home language that differs from the Dutch lingua franca. Consequently, there is a large diversity of languages on the playground. This super diversity is putting society and education to the test, while simultaneously being a considerable richness.


In our city, 20.4% (twenty point four percent) of the youngsters are leaving education without any qualification. Children and youngsters achieve an insufficient learning advantage, ensuing in a high percentage of unqualified outflow. We must do whatever it takes to reduce this towering percentage. New approaches within the field of education will be a must. One of the actions  to achieve a higher number of graduate students, is to use the home language of children and youngsters. 
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Dear colleagues,
Esteemed audience,
 
As Deputy Mayor of Education and Youth of the City of Ghent, I am honoured to address you on the occasion of this interesting conference. 

Since 2008, multilingualism and appreciation of the home language are mentioned on the political agenda. I will talk to you about our superdivers city, the Home Language Education research project. I Will discus the two objectives, four resaerch questions and the conclusions of the research project. At last, I end my presentation with a glance at the future policy in Ghent. 


The Ghent ‘Home Language Education’
research project

* From 2008 until 2012

* |In four Ghent primary
schools and 2
extracurricular child
care initiatives
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But let us first look at the cross-network testing ground. ‘Development of school skills via the home language’. This testing ground was operational from 2008 until 2012 in four Ghent primary schools and two adjoining extracurricular child care initiatives.
 



ghen': ks mch €t

e |n search of an alternative for the
traditional bilingual education.

Two objectives:

e Literacy in the first language, namely
Turkish.
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The project encompassed two objectives: 
 
First, staff members were looking for an alternative for the traditional bilingual education, in which the linguistic repertoire of the children was put forward as a learning asset.
Second, we focused on the literacy in the first language, namely Turkish.
 
The project took place in the contemporary and complex urban context. Our schools also boast an increasing linguistic diversity. There is a yawning gap between the school successes of children without and children with a migration background. The home language of the children was not welcomed. Research from three Flemish universities revealed that eight out of ten students risked receiving a sanction or a punishment when using their home language within Flemish school walls. Multilingualism was considered a problem, not an asset. 



- 359 students

- focus group of 190
students.

- quantitative and
gualitative
instruments



Presenter
Presentation Notes
A longitudinal study of four years was initiated in 2008, including 359 students and a focus group of 190 students. Both quantitative as qualitative instruments were used: starting from a baseline measurement, digital data were obtained and students were tested.
Moreover, data were assembled based on an inquiry as well as interviews with teachers and children counselors. The pedagogic staff members trained and supported the schools and the teachers. The study was jointly achieved by the Ghent University (the Centre for Diversity and Learning) and the Leuven University (the Centre for Language and Education).
 



Four questions were examined:

1. Interdependency?

2. Negative effect on the '
development of the |
second language?

3. Social-affective
effect?

4. Impact on teachers?
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Four questions were examined : 
 
First, we wanted to know whether there was any proof to demonstrate an interdependency between the home language and the second language of the children.
Secondly, we asked ourselves if there could be any trace of a negative effect on the development of the second language of the children, when their home language was used in class. 
Thirdly, we looked for the social-affective effect.
Finally, we wanted to know the impact on teachers, after using the home language of the children in class.
 



Conclusions

1. Interdependency

well-developed home
language = high
scores as regards the
command of the
second language
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Following conclusions could be presented in 2012.
 
As regards the interdependency, the researchers concluded that there is indeed an interdependency between the home language and the second language. Children with a well-developed home language also obtained high scores as regards the command of the second language. 
 
Secondly, based on the quantitative analysis, no negative effect was found with respect to reading comprehension in Dutch, when the home language was used in class. As regards the qualitative analysis, different opinions were recorded about positive effects on the second language. Some teachers noticed that the involvement of students had increased as regards language. Others noted a positive effect on self-confidence, but could not pinpoint an enhanced command of the Dutch language. Based on these facts and figures, the researchers concluded that no negative effect was found. 



Conclusions

3.Social-effective effect

enhanced self-
confidence among
project participants
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With respect to the third question: quantitative data showed a decrease in self-confidence in the control group between 2010 and 2012, contrary to an enhanced self-confidence among project participants. The inquiry and the interviews with teachers confirmed this tendency. They noticed an improved eagerness to speak, combined with enhanced well-being, involvement as regards class activities and the personal relationship between teachers and students. Teachers told that they saw how children flourished and dared to speak. They felt more involved with the students. Others indicated that all students were interested in reading.
 
Finally. Teachers who participated in this inquiry became more aware of the linguistic diversity in class.  They are consciously looking for non-native material to be used in the classroom. They have a more positive attitude towards the home language of the children. This is contrary to the results of the questionnaire of researcher Mrs Reinhilde Pulinx, professor Orhan Agirdag and professor Van Avermaet, which we referred to in the introduction.
According to this study, 77.3 % (seventy seven point three percent) of the 700 interviewed teachers was of the opinion that non-native students should not be allowed to speak a foreign language in their mutual conversations. 
 



Conclusions

Modified perception in the 4 schools.

More interaction
More involvement in learning the Dutch language
An increased tolerance between students

Parental involvement improved

A powerful learning environment |
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Based on the results of the testing ground ‘Development of school skills via the home language’., a modified perception was noticed in the four Ghent schools. Prior to the project, children were not allowed to speak their home language. Children were punished when breaching this rule. There was little interaction between teachers and students. A teacher beared witness: 
‘On the first school day of the new school year, the children knew that they were only allowed to speak Dutch. I introduced myself, nobody said a word. The children remained quiet. Their Dutch linguistic skills were insufficient and they were forbidden to use their home language. Consequently, there was no interaction whatsoever.’ 
 
Following the testing ground, teachers noticed an enhanced interaction. The children quite quickly noticed that they could use their home language and were able to express themselves more comprehensibly and help each other. The children were more involved in learning the Dutch language. Using the home language ensued in an increased tolerance between students. When students for example were using an Arab word, Turkish children tried to pronounce it and wanted to learn the word. That was not the case prior to the project. At that time, Turkish children would have given unfavourable comments about the Arab vocabulary. A positive effect was also noticed as regards parental involvement. More parents were involved in the school of their children. 
 
The researchers concluded that a shift from a monolingual school policy and class practice towards a functional multilingual teaching and learning process, coincides with a different way of teaching. A powerful learning environment was created by admitting the home language in the class. The use of co-teaching was enhanced.
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The conclusions of the inquiry are clear-cut:
The use of the home language in the class room has had no negative effect on the Dutch linguistic skills and has positive effects on the well-being of the children. Positive effects are also found on the class practice and on the teachers’ convictions. There is an enhanced involvement, both of the teacher as well as the children and the parents. There is an increased interaction in the class. 
 
The teachers in the participating schools do not wish to return to the initial situation. However, the use of the home language in the classroom are viewed with Argus’ eyes. This project was contesting the monolingual policy from the local level. It contradicted the prevailing assumption that the non-native student would mostly benefit from the total immersion model.
 



Future policy
in Ghent

Focus on functional multilingual learning
Home language on the playground
Pedagogical guidence

Study day for teachers, coaches and
parents.

‘Multilingualism: an asset!’
oot B
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This brings me to the second part of my exposé. How did the city of Ghent proceed following the completion of the project? Just before I took office in 2013, the study report was presented to the Commission of Education in the City Council , generating the resultant controversy. At the start of 2013, political choices had to be made, either or not opting for a continuation of the project. The second objective, namely the Turkish literacy project, was deemed less interesting. Indeed, at the onset of the project, the Turkish-speaking community was the largest migrant group in Ghent. Meanwhile, the linguistic diversity has increased dramatically, boasting 168 nationalities in Ghent and as many languages.
 
Besides, the Flemish legislation does not allow more than 6 teaching periods a week in another language. But there was an intention to continue the first objective, namely the use of the home language in the class room. The effects on the well-being of the children as well as the attitude of the teachers was quite obvious. Furthermore, there were no traces of negative effects on the command of the Dutch language.
 
Following the integration of the project in the policy document Education of our city, I first launched an appeal to allow the home language on the playground. Within the municipal education, of which the Board of Mayor and Deputy Mayor is the competent authority, the ban on speaking the home language was deleted from the rules and regulations of the schools. It soon became quite obvious that the controversy as regards multilingualism, which professor Van Avermaet referred to, is clearly present in our city. In opinion articles published in the national press and during interpellations in the City Council, political adversaries - not surprisingly originating from the Flemish-Nationalist camp - were wondering if a new kind of apartheid was being installed. Based on a gut feeling, the broad public opinion also assumed that the second language cannot be sufficiently learned if the home language is introduced in schools and in the classrooms. On the other hand, researchers and specialists intervened in the discussion to defend my appeal. They stood up for multilingual education. 
 
Two pedagogic staff members will continue exploring the acquired expertise and knowhow. In cooperation with expertise centres, Ghent organizes a biennial study day Multilingualism for teachers, coaches and parents. The book ‘Multilingualism: an asset!’ was published in March of this year. The pedagogic staff members support schools with short-term and long-term initiatives. In concert with the school, they will map the language policy at school and in the classroom and examine how the home language can be introduced in the playground and in the classroom. Furthermore, colleague-groups will meet to put functional multilingual education into practice.
 
But, the general understanding remains that the home language of children with a migration background is a learning impediment. We still have a long way to go before the home language of children is recognized as a learning asset. In Ghent, we continue to travel along this difficult road, hoping that a functional multilingual education will ensue in a society in which more children feel at ease at school and obtain better school results as well as a diploma.
 









	‘Home language project’ in an overall monolingual education policy
	Slide Number 2
	Slide Number 3
	Superdiversity in the city of Ghent
	Slide Number 5
	The Ghent ‘Home Language Education’         research project
	Slide Number 7
	Slide Number 8
	Slide Number 9
		Conclusions 
		
	�Conclusions �Modified perception in the 4 schools.
	Slide Number 13
	Slide Number 14
	Slide Number 15
	Slide Number 16

